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1. PRESENTATION

Interuniversity proposal for initial training of teachers
in digital technologies
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MAIN GOAL

To the development of
teachers’ digital competence

in the initial training of teachers
from the of
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Scientific literature

The contribution of teaching networks

in the

is essential given the potential

of these networks as a force for change and
create professional knowledge

(Carpenter & Krutka, 2015; Forte, Humphreys, & Park, 2012; Trust, Krutka, & Carpenter, 2016).



QUESTIONS

(]
in relation to the development of
teachers’ digital competence?

® from

the dimensions and descriptors of
teachers’ methodological digital competence (MDC)
according to teacher networks?
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® Focus Groups.

‘. e Survey Questionnaire.




FOCUS GROUPS

® A discussion group
was conducted at the UB.
e 10 teachers belonging
to 5 Catalan teacher networks.

® The group focused on 2 questions
with regard to the training of future teachers.
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SURVEY QUESTIONNATRE

® A survey of closed questions was developed with
items from the of the MDC and
its descriptors defined by the DEGC (2016, 2019)

° could be evaluated according to
the degree of importance for the training,
in the Teacher’s Degree.

® What has this questionnaire
us to know
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Dimension

1. Design,
planning and
didactic
implementation

2. Organisation
and management
of spacesand
digital resources.

3. Communication
and cocllaboration

4. Ethicsand
digital civism

5. Professicnal
develocpment




)

3. QUTCOME




SURVEY QUESTIONNATRE

Prioritisation of descriptors of Dimension 4: Ethics ahd digital civism

Descriptors (n? identifier) Average
Responsible, safe and the healthy use of digital technologies (4.2) 446
Protection of fundamental rights to personal privacy and image in the 441
use of digital technologies (4.1)
Promotion of access to resources respecting intellectual property (4.3) 421
Fostering digital inclusion (4.4) 418
Fostering the construction of a proper digital identity (4.5) 416

Prioritisation of the dimensions

Prioritised Dimensions (n® identifier)

Communication and collzboration (3) 4.2(1
Professional development (5) 414
Ethics and digital civism (4) 412
Design, planning and didactic implementation (1) 405

Organisation and management of spaces and digital resources (2) 3.96

Iﬂrioritisation of the descriptors of Dimension 1: Design, planning and didactic implementation

Descriptors (n? identifier) Average

Use of digital technologies like resources and strategies in teaching and learning 414
processes (1.1)

Use of digital technologies to attend to the diversity of students (1.5) 4.05
Selection of digital resources for the design of activities and didactic planning (1.2) 403
Incorporation of digital technologies in coherence with the educational project and the 4.03
infrastructures of the school (1.3)

Application of innovative methodologies with the use of digital methodologies (1.7) 4.03
Incorporation of the digital competence of students with the didactic programmes (1.4) 402
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FOCUS GROUPS networks
e The
of the Internet.
e The
(Romeu, Guitert, y Sangra, 2016). .
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10 CONCLUDE

® This research has intended

® This can gradually turn
university into a
learning institution

(Domingo-Coscollola, Arrazola-Carballo, & Sancho-Gil, 2016).

® We hope that
can be taken into account and add value
to the design of future training proposals.
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